Methodology (MET)
                                                                                Unit 1 


Part  2
· Your personal methodology
· Methodology and the Course
· Methodology and Methods
· Beyond Methods
· Appropriate methodology
· A global perspective on ELT
Your personal methodology

Having discussed the importance of teacher-initiated research, it is necessary to work towards a greater understanding of the scope and nature of the term methodology itself. In this section you are asked to reflect on your personal methodology.

	Task 2

	Your personal methodology

1. Work quickly through the questions that follow in the next box. Make a quick note against those that seem important or interesting.

2. When you have finished working through the questions, go back and reflect on the ones you marked as important. Do these reveal anything fundamental about the way you teach, or about your approach to learning ?

3. Read chapter 1 of Richards and Rodgers (1986) and think about the origins of some of your classroom procedures.




	Do you ...? 


	

	1. employ substitution tables to demonstrate sentence patterns and choices?

2. use materials to raise issues of cross-cultural significance?

3. allow students to use L1 in class? If so when?

4. use materials which include a variety of world Englishes ?

5. give students a group of similar sentences and ask them to supply a rule?

6. ask students to correct each others’ writing?

7. correct students when they make mistakes in a  role play?

8. concentrate on the development of students’  fluency rather than accuracy?

9. choral drill to practice an important structure?

10. explain grammar rules and devise exercises  to practise  the rule?

11. use information gap activities?

12. have students do improvisations, promoting spontaneous interaction?

13. encourage students to talk about their experiences and lives?

14. point out cohesive elements of text ( ...spider...these web builders ... they ...spiders...creepy crawlies.) ?

15. use tape recordings of native speakers talking on the radio?

16. undertake project work which runs over a series of lessons?

17. encourage group work in most classes?

18. point out words and phrases which link and signal in text?

19. regularly ask students to brainstorm a quick list?

20. ask students to translate from L1 to L2?

21. ask students for feedback on a lesson?

22. give students choices and a role in planning classes?

23. ask students to read texts aloud in class?

24. respond to the content of students' written work?

25. ask students  to sort a jumbled dialogue?

26. devote a class to teaching  a certain function (e.g. making a complaint)?

27. discuss with students how they store and recycle new vocabulary?

28. ask students  to repeat from your prompts?

29. follow the course-book very closely?

30. give groups a lateral thinking activity?

31. ask students  to make up sentences using a given structure?

32. explain a point of grammar or vocabulary in the students' L1?

33. correct all errors or mistakes in students’  essay writing?

34. get students  to try different reading techniques?

35. audio-tape written feedback?

36. put together a booklet of student poems? 

37. use extracts from television and film?

38. point out cross-cultural differences?

39. encourage the use of L2/L2 dictionaries?

40. ask students to solve a given problem?

41. start a lesson with a production activity and pick out interesting features of students’  language?

42. point out different registers in written texts and spoken dialogues (e.g. formal/academic/ conversational/familiar) ?

43. conduct quizzes with competing teams?

44. focus on vocabulary rather than grammar?

45. get students to give a short presentation to the rest of the class?


	


You may find it difficult to articulate your influences. It may also be difficult to describe, at least in detail, what you currently do in the classroom. As we have said, it is probably the case that a great deal of what we do in the classroom has become a matter of routine. If this is the case, then there are a great number of decisions and choices in the classroom that need to be revisited; not necessarily because you will end up changing the way you do things, but because you might understand more about why you do them.

	Task 3

It is likely that in a number of years of training and teaching we move through the following cycles. Consider the four cycles below and think of examples from your own development as a teacher that confirm or disconfirm these stages.

UNCONSCIOUS INCOMPETENCE

CONSCIOUS INCOMPETENCE

CONSCIOUS COMPETENCE

UNCONSCIOUS COMPETENCE

Note - I first heard this cycle in a British Council Skills Through English training course from Helen Hawari. 


These cycles probably make more sense when you look at particular aspects of your teaching. For example, the first few times I taught an EFL class I was told, by a teacher trainer, that I needed to work harder at starting the lessons. They were apparently ‘flat’ and ‘de-motivating’ (funny how long you remember negative criticism!). Peer observation confirmed this problem and I became conscious of this aspect of starting lessons (conscious incompetence). Suggestions from tutors and ideas from other teachers provided a number of ways to get students more involved and interested right from the start. Practice and implementation of these took me into a stage of conscious competence. I have not thought about this aspect of my teaching for a great number of years now and probably this `number of ways’  has become unconscious. I hope this skill (managing the first few minutes of a language class) is still in the competent category.

Methodology and the Course

It is interesting that, while you are doing this course, you will be involved in at least two methodological worlds. In one world (the more familiar one) you are a teacher. In the other, you are a student. This is the world of distance learning. Distance learning has its own theories and concepts, and you will be in a position to make comments and give us useful feedback on your experience

As a student, learning at distance, you will probably experience some of the following:

· working through the tasks in module folders

· collecting data

· taking notes from journal articles

· reading assignment feedback

· analysing texts and discussing them with other MSc participants

Your experience in each type of activity is a methodological one and a further point is that there are possibilities that this experience of these two worlds may throw out useful insights and comparisons. In other words your experiences as an MSc participant may inform some of your thinking about your teaching. To give a couple of anecdotal examples:

Beverley told me that her experience in getting assignment feedback had changed her views on how she should respond to student writing. 

Neil told me that doing the Cooperative Development module, which encourages a 
different way of talking between teachers, had made him more aware of the way he listened to and responded to students in the classroom. 

We could, in fact, expand even further on the notion of methodological worlds, with regard to the three different areas in which you are a participant. These areas will hopefully connect and be mutually insightful as your Master’s course progresses.

1. Your classroom methodology 


(Teacher)

2. Your research methodology 


(Researcher)

3. The methodology of distance learning 
(MSc participant)

So far we have talked mostly about methodology in terms of your future experience of this course. We now need to consider the difference between method and methodology.

Methodology and methods

	Task  4

Take a few minutes to see if you can make a distinction between the terms methodology and method.


Perhaps the term methodology is best seen as an inclusive and neutral umbrella term. It is essentially a general term and Richards (et al) provide a wide enough definition to raise no objections; they define methodology as


...the study of the practices and procedures used in teaching, and the 
principles and beliefs that underlie them. (1985: 177)

However, there are possible objections to their fuller definition:

	Methodology            Richards, J., Platt, J. and Weber, H. 1985.

(1)...the study of the practices and procedures used in teaching, and the principles and beliefs that underlie them.

Methodology includes;

(a) study of the nature of LANGUAGE SKILLS (e.g. reading, writing, speaking, listening) and procedures for teaching them

(b) study of the preparation of LESSON PLANS, materials, and textbooks for teaching language skills 

(c) the evaluation and comparison of language teaching METHODS (e.g. the AUDIOLINGUAL METHOD)

(2) such practices, procedures, principles, and beliefs themselves


It is worth looking at it closely. This course is not concerned with the ‘evaluation of teaching methods’. Neither, on this course, is methodology ‘the preparation of materials and textbooks’. 

Having made the distinction above, it is important to recognise that many writers (e.g. Breen 1984:52 ) see a great deal of overlap between methodology and course design. Holliday (1994) sees one aspect of methodology as the designing and managing of English Language Education. There remains one important distinction, though. This is that syllabus design and course writing are not always part of a teacher’s experience, whereas classroom practice (e.g. classroom management) is common to all teachers.

Holliday distinguishes three basic types of methodology, `all of which sooner or later affect what happens in the classroom’. These are included in the box below:

	Three types of methodology                   Holliday 1994

The methodology for carrying out the work of teaching English, which includes what the teacher does in the classroom - what we normally think of as ‘methods and approaches’.

The methodology of designing and managing English language education. 

The methodology of collecting the information about the particular social context in question, which teachers and curriculum developers need to make the other two methodologies appropriate




 Do you see yourself equally involved in all three views of methodology?

Task 5 

 Read Richards and Rodgers  (2001) if you are unfamiliar with the most well known of the `methods' that have gained varying degrees of currency in the second half of this century. How do they define the terms method, approach, design and procedure? Their book Approaches and Methods in Language Teaching  contains an overview, analysis and comparison of major language learning methods: the Oral Approach, Situational Language Teaching, Audio-Lingual Method, Communicative Language Teaching, Total Physical Response, The Silent Way, Community Language Learning, The Natural Approach and  Suggestopedia. 

It will be clear by now that method does not equate with methodology. A further distinction between method and methodology is made by Kumaravadivelu (2006:162), who sees method as a construct, as “an expert’s notion derived from an understanding of the theories of learning, of language learning, and of language teaching. “ Methodology, on the other hand, he terms a conduct, in the sense that it is “what the teacher does in the classroom to maximize learning opportunities.“ It may be due to the continuing tensions surrounding these two terms that there seems to be an increasing preference for using the term pedagogy to embrace, in a more general way, the principles and practices of teaching, or indeed using the plural pedagogies to reflect the recognition that no one method can fit all learning contexts. 
Beyond Methods
Prabhu (1990) questioned the idea that there exists a best method which can be articulated in the form of theory (by outsiders) and applied in practice (by insiders). It is recommended that you read this article, especially if you did not do so in the foundation module.  The critique of methods has come from many quarters. Nunan (1990:66) talks about designer methods which can be ‘bought off the applied linguistics shelf’ and which contain in-built assumptions and beliefs about language and how it is learned. He goes on to say that these beliefs reflect the dominant psychological and linguistic orthodoxies of the particular period of time when the methods emerged. As we saw earlier, there are dangers in allowing theory to have a dominant role over observations from classroom practice and, as Nunan goes on to say, methods are based on assumptions drawn from 'logico-deductive speculation' rather than 'the close observation and analysis' of the classroom. Kumaravadivelu (2006:162) points to the limitations of the concept of methods in terms of “ambiguous usage and application and exaggerated claims made by its proponents,” and Brown (2002:10) mentions the prescriptive nature of methods, which means that they don’t easily adapt to specific contexts of use.  

Although we might dismiss the search for a ‘best method’ for TESOL in terms of a priori procedures and principles, we nonetheless need to remain committed to a concept of best practice on a principled individual basis. This commitment necessitates a clear distinction between method and methodology, especially when language teaching is claimed to be a ‘post-method condition’ (Kumaravadivelu 1994: 29). 

Appropriate methodology
There is by no means agreement on what we mean by appropriate methodology. The very notion of appropriacy implies a principled or theoretical justification of one methodological choice rather than another. 

If you reject the idea of a best method for all teaching contexts and you also reject indiscriminate eclecticism, you are left with articulating an appropriate methodology for your teaching context. Conscious choice and decision making, concerning what is appropriate to a given teaching context, means principled pragmatism. It is the development of this context-orientated understanding that Prabhu calls a sense of plausibility. This is teachers’

...subjective understanding of the teaching they do. Teachers need to operate with some personal conceptualisation of how their teaching leads to desired learning - with a notion of causation that has a measure of credibility for them. (Prabhu 1990: 172) 

Kumaravadivelu (2003) proposes a set of ‘macrostrategies’ as guiding principles for teachers:

Particularity which aims to ensure that teaching and learning are relevant for particular groups of students in particular contexts – in other words, methods need to be adapted to fit in with local requirements and realities.

Practicality relates both to classroom practice and to theories of practice. Kumaravadivelu’s view is that “no theory of practice can be fully useful and useable unless it is generated through practice.” (p. 35). 
Possibility has its roots in critical pedagogy and embraces sensitivity to issues of class, gender and race as they may impact on language learning.

Central, then, to much current thinking about language teaching is the focus on pedagogies which are sensitive to local contexts. Holliday (1994) is probably the clearest and most persuasive argument for the importance of keeping methodology appropriate to social context. This is recommended reading, and we will return to his views in the next unit. 
	Task 6
Read Holliday A. 1994. Appropriate Methodology and Social Context.  Cambridge: CUP. Pp 9-20.

He suggests you do the following task:

List some of the features of the educational environment in which you work.

In what ways do these features affect the attitudes and practices of your colleagues, and the expectations of your students?


Holliday(p.1) stresses the point that “To achieve appropriacy, we must investigate, try to understand, and then address, whichever social context we are working within.“ 

A global perspective on ELT methodology

With reported claims (Kachru and Smith 2008:178) that more than one billion students are currently learning English, it is clear that the social, economic and cultural contexts of all these learners are likely to vary considerably, and this lends support to the need for developing locally appropriate pedagogies. The catch-phrase “Think global, act local” may have become clichéd, but remains very relevant in the context of English language teaching. Technological developments, globalization, and not least the spread of English as an international language (EIL) have all had a major impact on what and how we teach. 
Block and Cameron (2002:1) say about international communication that it “requires not only a shared channel (like the internet or video conferencing), but also a shared linguistic code.” Very many users of English (both native and non-native speakers) employ local or non-standard varieties, and research into the use of English as a Lingua Franca (ELF) appears to indicate that there may be certain ‘typical regularities’ which speakers may have in common. One example which I’ve heard used by learners from all corners of the globe is ‘to discuss about..’  This addition of redundant prepositions seems to be a common feature found in ELF corpora,  together with missing articles and the non-use of the third person present tense –s.  Jenkins (2006:168) comments that “learners may be producing forms characteristic of their own variety of English, which reflect the sociolinguistic reality of their English use [...] far better than either British or American norms are able to do.”  It’s important to realise that many of these features do not generally cause problems in communications outside class. They may, in fact, cause more problems for teachers who may tend to see them as errors and therefore attempt to correct them. A key question raised by ELF researchers like Seidlhofer and Jenkins is whether this is a sensible approach, or whether we should instead respect the rights of learners to - in the words of Jenkins - “develop their own norms rather than continuing to defer to those of the so-called educated native speaker. “ 
A major challenge for teachers, then, concerns how to accommodate other varieties of English in our classrooms. Maley (2009) is fairly scathing about the notion that   ELF core features could form a sufficiently sound basis for teaching, and learners themselves would appear to be overwhelmingly in favour of learning ‘standard’ English (Li 2009; Timmis 2002). There are no easy answers, but one way forward may be for both teachers and learners to develop a greater awareness of the existence of numerous varieties. Kachru and Smith (2008:xiii) suggest that: “…effective communication among users of different Englishes is possible by cultivating an awareness of the variation in Englishes and their cultural, social and ideational functions. “

It is not just issues of language variation that may require innovative approaches in the EIL classroom, but also issues of where culture fits into language teaching. If for many learners the main aim is to communicate with other non-native speakers, how relevant is it for them to learn about life in the UK ?  On a recent visit to China I was given a set of English course books for Chinese learners, where all the topics related to aspects of Chinese culture, for example, describing local places of interest.  This is clearly a useful and conceivably also a motivating approach for learners who may need to communicate information about their own country in international contexts. That the cultural content of teaching materials should not be limited to native English-speaking culture is one of the three criteria which McKay (2003) sees as essential for EIL. A second area she considers important is that “an appropriate pedagogy of EIL needs to be informed by local expectations regarding the role of the teacher and learner.” (p.140). In the Chilean context which she describes in her article, this has meant questioning the appropriacy of adopting Communicative Language Teaching.  Her third criteria is that there is a need to recognize the strengths of non-native speakers of English, one of which is that they are more familiar with local cultures and therefore may have a better understanding of the needs and backgrounds of their learners. 

TASK  7

What do you see as the respective strengths of native and non-native speaker teachers ? 
Whichever category you may want to put yourself in, you will have an important role to play in shaping the futures of English language learners, and, by investigating the contexts in which you are currently teaching, you can contribute to a better understanding of the field of English Language Teaching. 
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